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GEOGRAPHY IN RECENT BOOKS ON EDUCATION 
By ROBERT M. BROWN 

Rhode Island A’ormal School, Providence 

One of the recent words in education is “motivation.” It is B 

new name f o r  an old process; and new ways of stating old princi- 
ples are legitimate if they do not conceal what is good in the old 
and if, at  the same time, they bring a truth to those to  whom the 
old has not brought it. 

I. MOTIVATION 

In  “Motivation of School Work,” by H. B. Wilson and G. M. 
Wilson (Houghton Mifflin Co., 1916), may be found a discussion 
of the motivation of geography. Geography, these authors point 
out in introducing tlie subject, first developed an extensive subject 
matter; the seconci step gave to this subject matter a formal 
scientific organization; and the third step, now being taken, is to  
reorganize tlie subject from the standpoint of the learner and 
adapt it to his interests and needs. In  this adapting process lies 
tlie keynote of motivation. 

One of the steps in motivating the subject of geography, ac- 
cording to this book, is the elimination of a large part of the work 
that has always been coiinected with niap study and other formal 
phases of geography. Casual use of this phrase, “map study,’’ 
conveys a wrong impression; it is not map reading that is decried, 
but rather the learning and reciting froin maps, wall maps for 
instance, of long lists of cities, capes, bays, and the like. This 
is in line with the work which geographers have been advocating 
for a number of years, but which apparently percolates very slowly 
into the graded schools. The authors in expanding this idea say: 

In teaching children, the only 
rational aim must be the geography method and habit; and that can be 
best built up through the selection of real problems which have a vital 
connection with the interests of the child. Where such work has been 
successfully organized, the results are more satisfactory, even when tested 
by the accumulation of facts alone. 

Facts in geography must be secondary. 
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The eliminatioii of place names is one of the hardest lessons 
set for  the grade teacher. I n  “]Recreation for  Teachers,” by 
Henry S. Curtis (The lIaciiiillan Co., 1916), the author advises 
such a step in his chapter on “Reducing the Strain of Teaching” 
and iiisists that the old-time school was essentially a study of 
words. 

One mould naturally expect in  school systems which are  the 
most highly motivated that the motivation of scliool subjects would 
also reach a high degree of perfection. I n  the completed system, 
such an expectation might be realized; but there appears to be no 
co-ordination between the advanced steps taken in  promoting a 
system like the Gary System and in advancing the type of work 
in some of the fnndamental subjects. The following quotation 
is from “The Gary Schools,” by Abraham Flexner and Frank P. 
Bachman (General Education Board, New Pork, 1918) : 

Periods devoted to geography were usually divided equally between 
so-called study-a form of silent reading-and recitation. There was no 
supervised study. Lessons were invariably assigned by pages o r  By general 
subject, mostly without comment by the teacher. The children read over 
the assignments chiefly with a view to finding the answers to the questions 
printed at  the end of the section. At  the end of the allotted study period, 
the recitation began. The teacher, with book in hand, put  seriatim the 
above-mentioned questions, occasionally adding one or  more on her own 
initiative. The answers of the children were brief and deficient in  detail; 
this, whether they remembered for the moment what the text contained o r  
whether they read the answers from the open books before them. The 
teacher usually added very little ; there was little class discussion, outside 
reading was seldom required. Some of the seventh and eighth grade geog- 
raphy and history and almost all that of the middle grades was indeed 
little more than a slight reading exercise. 

Another step towards motivation in geography as outlined in 
“Motivation of School Work” is the elimination of all subjects 
which cannot be connected in some vital way with the child’s own 
experience or which cannot be thrown into a problem that appealed 
to the child as really worth while, where “really worth while7, is 
interpreted as intensively interesting to him. 

These two steps, the elimination of many place names and the 
use of problems, are  not new in the field of geographic experience, 
but the ideas have only recently appeared in  general books on 
education. The difficulty in  the general acceptance of a policy of 
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elimination of place names lies in  the lack of discrimination be- 
tween inentioning place names and teaching place names. To teach 
a city, London for  instance, so thoroughly as  to give to the seventh- 
grade chilcl an adequate conception of it, requires more than a 
sentence or two in passing; there is involved some reference work, 
some coinparison, some consideration of its importance in com- 
merce, some idea of its coiitacts with other large centers, and so 
on. I n  other words, within the limits of the time prescribed for  
geography in  a school year, the teacher has time to teach a few 
place names only. The hearer of lessons has time for  every place 
name that appears in  the tes t  or  011 the map. A marked distinction 
should he made between knowing and memorizing, between teach- 
ing and mentioning place names. 

The problem treatment of subject matter aids in the elimina- 
tion of place names by placing the emphasis on other things, it 
avoids the use of independent and scattered facts, and it is an  
impetus to judicial questioning. There appears to be a deep rut  
in  which the questioning faculty, in geography at least, has been 
running. In  a study of questions in geography set for  the grade 
schools in the leading cities of the United States (Geography in 
Practise and Theory, Educatiovial Rev., Vol. 55, 1918, pp. 30-40), 
it was found that it was possible to unite over 90 per  cent of all 
of the questions under seven headings ; these questions began with 
the words (i) Define, (ii) Compare, (iii) Esplain, (iv) Name, (v)  
Locate, (vi) Trace, and (vii) Describe. The fourth (Name) was 
the most common, 42 per cent of 1,038 questions beginning with 
this word. In one city 70 per cent of the questions given out dur- 
ing one period of examination began in this way. The problem 
method is one way out, not only of this difficulty, but of others; 
and, because the lessons through the use of this method can be 
made worth while and interesting, it is advocated as a step in 
motivating the geography lesson. There is nothing new in the 
method, however, and the designatory title is used to stress the 
necessity of placing the brunt of the recitation and study by the 
pupils on thinking rather than on memorizing. A careful disciple 
of this method is apt to plan her lessoiis and therefore get a larger 
result from her teaching than the teacher who is a slave to a text- 
book. 
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The authors of the “11Iotivatioii of School Work7’ sum up the 

1. Curiosity with reference to the world and its people. 
2. Relation of geographic facts to economic values, as developed from 

real problems of the child. 
3. The social value of geographic data in  furnishing a basis for the 

understanding of current happenings, for the planiiing of trips 
and outiiigs, and for reading and conversation. 

4. The play motive involved in planning grown-up experiences and like- 
wise in the use of facts in  games awl contests. 

5 .  The connection of geography with romance and adventure. 

chief motives in geography thus : 

11. SOCIALIZATION 
A second vein of thought apparent in some of the recent books 

on education is the socialization of school subjects. In  “The 
School as a Social Institution,” by Charles L. Robbiiis (Allyn & 
Bacon, 1918) , the following statement appears conceriiiiig geog- 
raphy : 

Mere knowledge of the facts of surface geography “can hardly be said 
to be of richest social significance. ” The most important function of the 
group of sciences centered about geography in  the elementary school is to 
aid in the process of socializing the children to whom they are presented. 

The author goes on to  explain that the selectioii of the mate- 
rials of geography must be from the human rather than the scien- 
tific standpoint-the earth to  be studied not as one of the planets 
but as the scene of the struggle for human progress; mountains 
not as pliysical phenomena but as obstacles which man has had to 
overcome. These statements, although they are appearing under 
a somewhat radical title, will have no startling effect upon the 
geographers of today. If  these assertions had been presented in 
the days of the study of pure physiography some exception 
might have been taken to them; for a number of years past, how- 
ever, the human phase has had almost the entire attention of the 
geographer. 

Mr. Robbins traces the influences that lead away from sociali- 
zation in the history of the subject: first, in geography as with 
other sciences, the modern school, he says, is infected with much 
of the medieval attitude towards it, namely, a great deal of nai’ve 

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
E

xe
te

r]
 a

t 0
8:

46
 3

1 
M

ay
 2

01
6 



872 THE JOURNAL O F  GEOGRAPHY VOL. 18 

interest in the curious and extraordinary; second, the object les- 
sons of Pestalozzi-whose influence was important in securing for 
geography a place in the curriculum-were designed to  give train- 
ing to the senses rather than to  emphasize a social point of view; 
aiid third, weight has been given t o  the disciplinary conception 
of education. 

Notwithstanding all temptations to run off into bypaths there has been 
a steady progress in the direction of the idea that  science in geneid,  geog- 
raphy in particular, should make much of the fact that it is humanity that 
gives significance to the facts of any science. 

111. THE TEACHER 
That the teacher’s part of the work in presenting the subject 

matter of geography is more difficult than it is in some other lines 
of study is almost an axiom. Geography textbooks present a 
wealth of material, and from it all the teacher must select the 
fundamental items. Selection is influenced largely by the point 
of view one takes of the scope and content of the subject; but, 
whatever the view, selection is necessary a t  all times. To quote 
further from C. L. Robbins: 

The social point of view tends towards an  effective selection and arrange- 
ment of material that  has real value. 

A second quotation on this theme is from Julius B. Arp in 
“Rural Education and the Consolidated Schools ” (World Book 
Co., Yonkers, 1918) : 

Nowhere else is the discrimination, alertness, and resourcefulness of the 
intermediate or  grammar grade teacher more fruitful  of results. 

Here the reference is to  assignments in geography where most 
failures in its teaching occur. Attempts to cover everything in 
the textbook, indiscriminate use of all the place names mentioned 
in the test, recitation of memorized facts of a country without 
correlation, and dependence upon the items of the textbook regard- 
less of the date of publication-these are some of the directions 
where lack of judgment has been displayed. 

Alfred Lawrence Hall-Quest in “The Text Book: How to  Use 
and Judge it” (The Macmillan Co., 1918) quotes from the geo- 
graphic standards in Cincinnati the gist of the teacher’s work in 
organizing her lesson procedure : 

D
ow

nl
oa

de
d 

by
 [

U
ni

ve
rs

ity
 o

f 
E

xe
te

r]
 a

t 0
8:

46
 3

1 
M

ay
 2

01
6 



CICTORER, 19 19. GEOGRAPHY I N  RECENT BOOKS ON EDL’CATION 273 

a. Directions in how to study. together with real problems, topics, ques- 

b. Good organization of subject matter, matter of appealing interest to 
tions: and suggestions. 

children, and not disconnected facts. 
c. Closely associated niatter so that there is a natural prod- 0 1 ess. 
d. Frequent reviews for eomparisou. 

IV. OUTLINES 

Two outlines from new books a re  introduced below. The first, 
from “Tlie Rural Teacher and His Work,’’ by Harold W. Foght 
(The Macmillan Co., 1918), expresses the view of a writer on rural  
education as to the distribution of geography worlr. Space assign- 
ment probably is not correlative with iinportaiice in the outline. 
Tlie weightiest criticism of outlines of this kind is that they leave 
too niuch to the selection of the teacher. Thus, under topic 7 
below, the directions a re  neither clear nor conclusive. I f ,  as is 
generally admitted, the rural  school-teacher is not the equal of 
the graded school-teacher, then an outline for  her use should con- 
tain a definite content and be suggestive, as well, as to lines of 
procedure. The outliiie which in the book is labeled “a few sug- 
gestions” indicates how fa r  one writer carries the home phase 
of geography. In  general, this is the usual emphasis in  books 
which discuss the problems of the rural  schools. 

1. Begin always with the known and seen. 
a. Firs t  lesson at school-direction. 

2. School and home geography. 
a. Locate aud draw school grounds-locate in  reference to home 

h. Complete study of all space between school and home. 
c. Make a study of local topography. Utilize hills, creeks, ponds, 

farm. 

etc., for  classifying land and water forms. 
3. History of the farm. 
4. Produce of the farm. 

a. Draw map of the farm-designate various field crops, meadows, 

5. Industries of the farm community-this should include the “trading 

a. Study the railroads and highways ; study such industries as 
dairying, mining, lumbering, quarrying, shipping of stock, 
grain, and other produce. 

wood lots, pasture, orchards, etc. 

center.” 
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6. Trip to trade center. 
a. What  becomes of fami  products brought to town? 
b. What  is the origin of the coRee, tea, oranges? 

a On these known experiences build a superstructure of geog- 
raphy using what in  the mass of geographic materials is 
useful, eliminating all that  is useless and encumbering. 

7. The larger study. 

A second outline is based upon the discussion as to what a 
This is taken froin “The course in geography should include. 

Motivation of School Work, ” mentioned above : 
1. Study based on local interests in  lower grades. 
2. Brief world-wide view. 

Minimum of locational geography : emphasis upon the economic 
and industrial phases. Tend to give quick, interesting, and 
sympathetic view of peoples. 

3. Intensive study of the United States, with particular emphasis on 
some region to make i t  stand out vividly and enable it to serve 
as a basis for other regions studied in less detail. 

4. Foreign countries. 
Attack each country as a problem, centering upon the coinpetition 

o r  source of needed supplies. 

V. SCALES FOR MEASURING ATTAINMENT 

A number of attempts have been made to construct scales for  
testing a pupil’s ability in geography, analogous to  the scales now 
in general use in other branches of study. S o  far all of the scales 
advocated have a very limited use, and noiie have passed beyond 
the experimental stage. Some references arc made to these test- 
ing schemes in recent books 011 education, but the subject is too 
large a one to be enconipassed within the limits of this article. 
A suminary of some of these scales together with a suggested type 
of scale may be found in the 17th Year Book of the National 
Society for the Study of Education (pp. 27-39) in an article on 
‘‘Determination and Measurement of Minimal Essentials in Ele- 
mentary School Geography, by M. E. Branom and W. C. Reavis. 
Other references on tests in geography are given in a “List of 
References on Educational Tests and Measurements, ” Bureau of 
Education, Library Leaflet No. 2, April, 1919. 
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